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ABSTRACT 

ThJ s papQr ita a discMission of the asse?:^msnt 
1 nstrume^ntG avai 1 abl e for j de^n t i f i cat i on of young chi Idrtrn 
wi, i^h b'^havi orcil di^iorders; - The? author begi ns by defining 
behavi or al di^r^or de^rs and di hc u=»^i ng the* prohl emc* encountered 
in the?ir idF>nt i f i cat i on among preschool aged chi 1 dre^n . 

Sh^^ ^h(?n di scmsses a ^elec t i on oi aiss^ssme^nt 
1 n^tr UiOfTif c i ncl Lidi ng ni ne dif f erent dGvel opment al 
1 nvpn tor i pq, ei gh t formal t(?=its* and ei qht rat i ng ^ical 
^he then proceeds to discn^ss use ai both formal and inf ormc^l 
ah*^>Qrv3tion and s>truct(jr ed and unstructured intervj 
te^chn i qites. 

The p.^per concludes wi th ^ di sct.^s*^i on of current 
pr 3': t i cer^ i n the mt i 1 i -Jat i on of assessment inctrumentE i n 
East -Central Iowa and the author ' s recommendc^t i ons for 
future? ut 1 1 i zat i on • Copi es af the observat i on chect" 1 i =it And 
pre^school parent i nter view forms u^^ed at Jane Boyd Communi ty 
HouGT^S Cedar Rapi d^y Iowa ^ are app funded * 
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Chapter I 



DCFIMINIB LEARNIhKB DISAPIL TTIFS 



The purpose of this paper is e::ami n^ti on of 

a^iisessfnent i n^st rumen tss aval 1 J e ^ or use in :dentification 

cf children with behavioral disabalities- lo establ i Gh 

par.^ffiater'5 of this paper^ we must define behavioral 

til ^*abi 1 J tie:* by i ncl usi on or by e;:c: lusa on : 

Behavioral disabilities are defined as a variety of 
e;:ces£i ve^ chroni r ^ devi ant behc^viors rangi nQ from 
3 mpul "-.i ve and aggr ess; i ve to depres*=>i ve and wi th drawl 
acts (1) whi ch vi ol ate the per cei ver " s ex pec t at i on s 
of ^Apprnpr ijiteness, and (2) which the perceiver 
wishes to see stopped (Graubard: 1973:2^6) - 

Tn school the pcrcei ver /jduI d be the t e.:^cher or other school 

personnel and th i s person is the one who deci des whe^<her the 

beh<i^vtar i% ^^ev^r e enough to cl^^^sify tho child cis 

beh^vi oral I y or emot i onal 1 y di sordcred - 

K^iauf m.iknn (1977: 23) pr oposetii ancju her definition that 

incU(de^ 1 ovel s of di ordered behavi or : 

Children with behavior disorders are thos>e who 
chronical ly and markedly respond to their environ- 
m<3nt in socially unacceptaable and/or pc^rconally 
unsat i sf yi ng ways but who can be? taugh t more 
soci al 1 y accept abl e and personal ly grati f ying 
behavior- Chi Idren with mild and moderate behavior 
di ^ZyQr^Br'z Q^n be taugh t ef f (?c ti vel y wi th tht^i r 
norma] peers (i f their teachers receive appr npri^iitce 
consul tat i ve h(?l p > or in speri al resource or 'T*f=^l f - 
contained classes with rea^son^^ble hope of qiiic^ re- 
1 n Legr at i on with thL-* t r normal peer*:,, Chi I dr en m th 
r.3\'erF and pro f oun.J fl i ^-snr rJer^ r equi re s ntnnsi V3 afKi 
prn I nngpd i n L*?rverU_i un and mutsL be t^^uqh t ot home or 
i n sppjci dil c 1 advises ^ ^peci aI Hchoo3 or rp^i df=nt lal 
J n'i>ti tutions- 
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Th(? dr-f 1 ni 1 1 on uspd for behavi oral di lor drr ^ ha*3 

gone through niany c hanges and is sti 1 1 bpi ng r^vi sed** 

Iowa's position is: 

Behavi oral di sorder s are* patterns o-f ui tLU^t i c:nal ly 
i nappropr i at(? be?havi or , observed in the srhncl 
sett ing l -f the pupx 1 i s o-F school ^ga^ whi c:h devi ate 
substan ti 3^1 ly from be^havior appropriates tn one's age 
and si gni-f ] rantl y interfere with the learning 
process J, i nterpe-^r son^l ri^l at i onshi p*=i, or personal 
adjustment o-f the pupil ( Iowa: 1 983: 1 ) . 

Ac f, or di n'ii to the I owa de4 i ni t on there? s^re io\jr poi nt*5 to 

corrsidar in loot i ng at behavi or : 1 ) behaviors that E3irs 

inapprnpr late -fnr the setting and agf= o-f the sturient,, 2> 

b<^hav] ors that ^igni-f icant J y i nter-f ere wi th i earn ing ^ 3) 

behavi ors th*T*t i nt erf *?r wa t h i crmi ng r at i on=.h i p and 4> 

behaviors th^t intf^r-fere with personal adjustment. All may 

be labeled behavio'"al disorders dsp^nding on seve'' J ty_ 

Severn ty i '2 est abl i shed by con^i deri ng -frequency, i n tensi t y 

anM durat ion o-f the beh^ivi or _ The Iowa behavi oral di sabi 1 i - 

ties definition, Dra-ft II, Part Three, states that relevant 

dnciumentati on of thi sis requi red - 1 1 goes on in P«tr t Four 

to cpeci -f y data that must be col 1 ected when i dent i f yi ng a 

student as behavi or a] ly di ^sordered C Iowa: 1983: ) • Thi s is 

a fairly compl ete wor Li ng def i n 1 1 i on for behavi or a I 

di sordors but there are st i 1 1 probl ems- "There -irj^t no tests 

that measure personal i ty , adj ust me^nt , an J; i r^ty or other 

re] evJinL psychol og i c al construe t prec: i sel y tjrujugh * a 

pr ovi de a sound basi s for def i ni 1 3 on of emot i on^gl I y 
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di:.MjirberJ ^--^u f man: J ?77: lf5) . If l^h^^re - p nn prh^i i^e te^st^r^* 
wp c-^n still collect datci usiny chec \ 1 1 r^ut m»jtst ^ *vep 

this pr obi ef!i in mi nd . It i di f f icjjI t to i ni(?rn ^1 

st'ites which i annot be observed. 

Definition nf behavior i*l d j sab i 1 1 ti is a otnplex 
prnb 3 em but it is e^seri 1 1 a1 that ws havB some type 
conceptual f r^^mewor Tot^s" s clef i ni ti on gives a worki ng 
framevgork ^^nd speci f ids who receives intervention- 
Some as*sess(!ient t *ols are also needed to determine 
who can best be served by an intervention program. There 
are no precise test^ but this paper descr ibes various test 3^ 
checklists and evaluati on techniques that fnay be helpful in 
as;sesT.i ng for behav t oral di sorder s. 
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THE IMPORTANCE OF EARLY CHILDHOOD ABSECCMENT 

Howey^sr one -Feels about screening i n^struments* the 
denuiind -for val i d and rel i abl e measur for uisc? with younq 
chi Idr&n h=is grown tremendously over the past twcnty--five 
yor^ frtnttonpn; 1930: 1) • In 1959 and c>gain in 1965 only one 
teiit i?^ listt?d under *^reschool in Buros" Mental 
MQaGurgments YearbPQ j_.j.,. In 1972 nine .-xre listed ^nd by 
1978 there is a separate section for Preschool and f^^^irly 
Chi 1 dhood tests • Tcsacher s of young chi 1 dr en are c 1 earl y 
] oal X ng -f or practi cal i nst rumen t% for t^ve] u:? t z nQ yp^jng 
chi Idren. 

All Annotat ed Bi ^^1 iQaraohv of Practical Testis for 
Younci Childr en by Judith Anttonen C1980) lists and 
deccribe'B 109 te^r»ts that can be used fa Mdren aged two 
through si • The 1 x sti ng covers speci f i c tests as wsl 1 as 
d eve 1 Dp mental i n vent or i es designed to be adtiii ni ster ed by the 
claissroom teacher. The author describes the tests Ly type, 
price, age range* and administration time* it is a helpful 
compendium -for the preschool teacher . 

Reynold^i. in "^if^ould We Screen Preschoolers?" (1979/ 
descri bes some of the arguments iar and agai nst srrec^ni ng 
V^oung children. Ha staleii that often early l^^arning 
difficulties are seen as pr i mar 1 1 y emoti ana 1 di t:»tur bances 
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and pre^i.chool sc r een t nc) provj des f c»r e^-^r 3 y dEt ec ti pn a-F 

the^^iP? problems. Thj*s may alcso allow for rlim(id^ ei i on bh^forc* 

the child begins ■fir^t grade- For the moEt p^ri:, Reynolds 

and Cithers be 1 1 evs that ear ly i dent i -f i ^sti oi\ of 

developmental lags through acree^m ng is iinportant for 

romedi at i on purposes biit caut i on acjai nst i abel tng ch 1 1 dren 

at an early age. 

Some nursery sta-f-F may -Fee] that afiy system^itic 
(dSisessment in terms o-F the sli i 1 1 53 and concep ts 
acquired during the pre^>chaol years would be both 
unnecessary and undesi rabl e*. Such a vi ew woul d see 
the process n-F appraisal as an intru*sirjn into the 
tim^i* devoted to pi ay and a potent 1 a I. hi ndrance? to 
the chi ) d " s 1 earni fig performance. Cert ai nl y ^such a 
rr i t i c 1 sm mi gh t be val i d i -F the mean» ir^»ed to assess 
the chi 1 d " s abi 1 i t i e^ were over --F ormal and 
in-Flej^ifole. However, a case may be argued -for 
sy^stemati c record keeping in the nur sory if the 
procedures and i nterpretati ons o-F the a^^H^s^essment are 
in accord with the general nursery pthor, CTyU-;r 
Foy: 1979!22) - 

Tyler and Foy go on to rfiscuss benefits of record \ ceping. 
CI ass r ecor ds are of ten ^ ept to k^pp traci- of act i v l t i ec 
that have taken place and may be a useful guld^j bu^ 
1 ridi VI dual record^: can prov i de va] uabl det ai 1 ed i n f or mat : on 
on each child. The mdividu-Tl record may be either 
narrative or check ti*£t format- 

Most of the screening i n^str'uments appeor to have 
been devel oped at J ea*st parti ally through Ti 1 1 e I f und:=> or 
bimi lar gran ts. Th i s is due to 1 egi:U ati on mandati ng 
programs for handicapped children in PL 94-142. Because o^f 
thi s 1 eg 1 si at ion ^ there have been an array of tcsli. nq 
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1 n^Vr ume^nt: s dove I op ©d i n tht? pdi^>l few ye^r t^^minirg the 
literature one find=» that many of these inventoricij are 
qui tp SI mi 1 ar but some are more compr ehe^n'si vc and f^val uate 
(Tiorej developmF?nt3l areas. 

mn^jt screening i nstrumcnts SR^m to be b&%L at 
1 dt?nt 1 f yi ng spec i al needs in spetsch « I anguage?, gross motor 
coordination and matf'iematicis^ Many sczreenlnc) tools do not 
even attempt to evaluate soLzal or seH^hDlp ^ik^Hs* Tho-^e? 
arnass are often omitted since the instruments are nut 
usual iy admi ni sLered in thp cl assr aam« If an i nventory i s to 
be u^ed by the preschool teacher to evaluate each child ^nd 
to pi <3n acti VI 1 1 tHS accor di ng to need^ then it I'Z i mpor tant 
to choose an insstr ^.iment which evaluates th^? child in al 1 
devel opm(=*ntaI ar eaE. 
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A^^JSEISSMCNTSiDFVELai-tlENTnL INVEZNTOR fiTR 

Devel opfnentt?] i nvent-or i are the mo^t common 
asBGBSfnent tool Thi t ypf? n-f i n vent or y usual 1 y ai^ne^ses 
b^i^sic cognitive*, physical, 'hoaioj and self-htrip st^ills o-f 
the child using guldt^linen frnm ob^servat i ons of groups of 
rh] 1 dr en at var i oub age?>- Th*^ devel opmental i nventory 
assist:^ the teacher in determining areas wher^ the child may 
be e;:per I enc i ng a c'evtpl op mental 1 ag - It c^tn al so be used to 
dovr* ' op a curr i cul nm to be used i n the c 1 as Broom essperi ally 
i n wor ^ inQ with chjit dren who may havt? handi caps- 

Alp g rn-Bo] 1 Deval o nmental Prufi le 

The fil pprn-Bol 1 ass(?<=^^?s, a child's d(?vt?] opmen t f rom 
birth to prpadnl esconce^ pr dvi'ding rel i abl t? screening i n 
^3ch of tne fall owi, ng arf=?as5 physi fznil auB, sgI f - heJ p , 
^oc 1 .1 J . ac stdemi c and Lommunl r a h i on- For each ar'^^a a hantaj 
Age equi \ i^l t?ncy is g i ven an an 1 . 0- t an lu^ obt ned. 

The AIpe*rn"-Bol I is c^i quick *:-irr(=*». ning db.wi but 
^=^3 nc(^ the test i t em^r^ are i 1 i m l l" (?d eacl-i arfv^i te^-sted ^ 

3 t m^y not gi ve an accural p p m lure cif the <.hi Id ab j i i ty ^ 
1 R%pecially qur-'Stiun the T.O- Lh^st ran be? oblr>tf*ed. Ft may 
bf^ LiZ&f i{] in J ndic At 1 nci 1 arge g.^pv. r n dK^v«*lopfr.L.nit .» 
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Br J n^-^nc e Di ac tfu^^ ^bt i k.. Invf^^nto r y__Q_f Ear 1 v Devel op fi^er, t 

Th i s IS 3n a^iSG'Ssment tool to determine thi^ 
rjt-vel r>pmG.'nt al p(?r far mance ai th^ yourg t:hi 1 rJ • Tt i d©nt i f i 
^rec7S of str engths, and wra tin esses :^nd can be ci^ecl -for both 
di agnusti c and i nstructi onal pur poses- T her p ar ni net 
ej gh t 1 1 1 s tested i n e^ch of the? fal 1 owi ng arras! p=:ycha''- 
motor ^ -it^l f-hel p , r.peech cmd 1 -inguagfs, gc?ner al i nrjwl edge and 
c'-"?mpr ehens t on ^ and e?ar 1 y i^c adorn i c i 1 1 The Inventory i z 
nur mat 1 \ f r of cre^nred and evaluates rh 1 1 drc^n f r n^Ji birth 
thro< igh ago si - £ t i tor 3 cnmprehcnsi v/t:? to be ussed in i Ls 
enlrrety and \:h^ Mutator r.red^ rnn^^ider reasons for 

.'^s^essmpnt bt^ f or rioter mi ni ng which sect i ons to u^^e. i h-^ 
(iianaiil i %:'t 'h 'hr t " 'j ■>r rran naipilv i^Tn ^"a the 
3; t^ji t^j l*e aBseiiSt^LJ id it I ncl (.idn^^; '5ptf>iLi i i c rec omme^ndat ions 
i nr 11'^ X nq ^"ho Invpr^ t ^ y ^ f f fr: rf i v^^l v*. The Inventory al 1 ows 
+ hp t^v 3i aator t^:* /'. rn i n nn th© speci fi c area t ci^ be 
.^s r-:/-ed, There is also a coniprehRnsi ve bi b I ■> ogr -ipl-iy i{ the 
c ^' M it c>r 1 r> J n teres ted in f i ndi r^g more r esanr ues to Ltse- 

There are a\l ^:.q z^ome I t mi tat i oht.- The Invent nr y i s 
too lengthy to get ari overal 1 as<5esBnent uf the child in one 
::c'-i=inn- The format i=> fairly e^a&y trj follow but it is quj te 
1 erng J:^,y and woul d tat e t he e^val ua Lor qui te a wh; le to f am- 
: ] i ar ] *^ p hi m/her^^el f with the Inventory* The scor i rig t=vheet 
L an not be f ol 1 owod wi thouf tiie manual j<nd the aiaruia] i ^ 
e;:pen=^l ve at ^49, 95- 
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t k?U^ f ts ^hens i vh Ident i f i cat i on Proct^^. *^ (GIF) 

Thi s is a screen i ng tool for preschooler 5, Its maj ri 
purpose 1 « to 1 dr*nt i -f y t hi Idr en who e el i g j, bl e for i»pec i al 
programs f or young handicappecJ chi Idr-on. Chi Idron sr*? 
^acr p(?ne*d by par aprof es^,ional s ^ir :d the^p, pr of onal s rc?vz r?w 
ratings to determine the neic t step, Eighl developmental 
at i^r\% are screened : ( t ) cagni ti ve- verbal f <2) f i n » *nol ur ^ 
( Z) grosiL mol^Dr ^ <4^ speech 4-\nd expresssj ve 1 angw ^ige^ 
(5) h6*<ar i ng , (6> vi si nn , ( 7> snc i o-af f ect x ve? behavi or and 
\8^medical hi?jtory^ The medical history is obtained from 
the parents. Self-help iss not jnctuded heraase the author 
believes that children who are delayed in self-help wi H 
al so havB del ays i n rjne or morG* of the ot her area'i^i i ncl uded * 

The administrstar ' ?5 manual outlines the scrt^ening 
procB^s^ how to locate* children^ how to organxr*^ a SEcreenxng 
te^^m and how to CGt up a screening s) te> The mff>nual ^1 so 
de*5cr I bes the d<?vel opmpnt of thi i nst : ument artd gi Vf?<^ 
^suppor t dat z\ for thi screen mg , Ti ler p I s a t pat: her ' ^ 
manual d srri bi ng the ti^^i li f?^ms uV5 wt-'l 1 as tes |- f or jti^ and 
record f older s to use for e?arh chi ] The r ::"t: i s 

$59.93. 

CIP Is a process of iocati n:j^ 3cr c^Cni ng -\nd 
nvaKuting preschOGJ children. All nf this is careful i y 
de^^^cr j bed in the udmi ni strator ^ s manuc^ I , ThQ mi^r ay^l 
descr i bi ng the test items i nl *?ar and cnniti se^ P -tv cnt i npi-it 
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a t'ilrung par t oi frhe* as^-.e-*sxment , 

Ther*r> are =;Qmt3 d J nadvant c^ges. [ t ^ akp^j yaod d«?a3 
of t i me t □ become f cimi 1 i ar wi t-h all the rompone^nts and ah cut 
forty- five minutes to administer. Smcr? it may be 
ad mi ni stered by paraprof es^i pnnl s the 1 act. of obj G*ct i ve* 
rritftria on which scoring may be ba:&ed is a probSem 
(Burros: 1978: 565) . It is ^et up as a screpning tool l^^^t 
cannot ef -f ect i vel y be? used to pi an a devel opmentai program 
f or cUi Idren. 

Learn I nQ ficcompl i shment Prof i 1 e (LAP) 

The LAP I B used to eval uate the chi 1 d from "'6 months 
to seventy- two months of sge, T hiss in5trume3nt prov: drjG a 
sy*:>tefnc=*ti c a>:>oe^=^i=>men t of t^-te child'^* ^b^-jH**^ in s^pven areac^ 
The^se are: Hiross Motor, Fine Motor ^ Pre-Wri ting^ Cognitive 
Languiage, Self-Help ^and Per ROnal /Boci al • The LAP includes 
?^77 J tems. Tt can be ujsed to diagnoEs© need^i and to set up 
An e^ducat 1 onal program for pach ch 1 1 d. The t(?st t es a 
little* over an hour to adm] ni sterr but some of it c;an be done 
through classroom obsiervations; w^petiially the Motor, Self- 
Hel p , and Soci al s>ki 1 1 The assorssment toot has a manual, 
whi ch descr i bes the test i tems i n detai 1 and co'si:::; 50. 

In addition to the LAP there a LAP-D Scr-eening 

Erdition and a LAP"D Diagnostic Edition, The Grr&^£?ning 

♦ 

Edi t ion IS ^ 15 mi nut e scrQcning i ns trument fur chi 1 aren 
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pn^ jsr t ng 1 I arJer r)artc?n , 1 \ uomes in ^ ^it which conLai 
mritcr Lai i f (jr two £?v j1 uatori. admi nister the reen to 50 
chiJdrtpn and co^ts $79. Ou, The LAP-D DiAqnostic Edition can 
be u*:^cd to a'^sssc growth of children from infant ta yesar 
old -*ge lev&l. It tests development in Fine Matar, Gross 
Mol.or, Cognitive,, Language, j^nd Sel-f-Help sVill areas. Th^; 
test can be administf?red in less thsn an hour. The LAP 
Asne^smont identifies learning objectives far each child and 
fad*ai=»ure£ each child^s indi vi dual progress. The Di agnost i c 
Edi t i on t:an be admi n i *»te?red by a par a-prof essi onal or 
prof (?=js:ion*/J . 

The Learn ing Accompl i shment Prof i le is cjui te 3 engthy 
and di f f 1 cul t to admi ni st er in one or two sessi ons. The 
LAP-O Diagnostic Edition is a little shorter than the LAP to 
administer*but- it would slso difficult to administer in one 
session. The LAP-D Vit is al*jO quite e:ipensive for the 
average preschool to purchase at $79,00, 

Mar^^all_ to^^'n Behavi oral Developmental Prof il.e 

The Marshal 1 town Pro j ec t was bequn i n 1972 and was 
fundea by r grant from Title It w&':5 davelopt^d to 

evaluate handicapped and culti^rally deprive^d chiVlren -from 
birth to cige 6, Items z\rQ based on "norn»al ' chilJ 
dev'*^il opnent , It is an i^ppr oarh whi ch enabl es t hte teac (it?r 
and/or pc^rent to see the child^'s Btrength*^ cind t^ea^ n*:^«;se:^ 
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<and pi aLL nr di ngl Th<^^r ar t? t hf proz*L r j pt i ^'P m&nuril b 
to b« useM 1 n con J uric 1 1 nn wi i:h thc-i deve?l opnie-*ntal prn-f lie if 
dQ=.ired, 

The M jirshal 1 i".nwn Prof i 1 e w^^s r'evi sed ?nd s^andiJird - 
1 -red in 198C« T ma in ©mphaoi s is e^t 1 1 1 on pr t*^r-r i pt x ve 
^ f^achi ng and i ndi vi'iinal i *red i nst ruct i on . The first edi t ion 
had var i 3blf? number s of i terns at each age leve*! ^ bat the? 
revised edition has an equal number of items at each age^ 
1 f?VHl . Thi t=> all ows (£>qual wei ght i ng of i tern ronti?nt acr oss 
ago groups. 

Thf? Marsha} 1 tnwn Beh^^vi oral Devel opmesn-f al Pra-f i le- 
rf?vi*?ied ha*5 216 i tem9 with 72 item^^. per scale. It c^n be 
u't^Fd far both diagnostic and instructional purpasfijs. It 
an in^-.t rumen t that can be used to irJent i f y ch 1 1 dre^n wi th 
handicapping condition3 in i:he motor, cugnitive and /or 
socialization area of development* It can al^p us;i?d with 
chi Idren 3 n pi anning i net ruct lonal programs. r t ^should not 
be used to determine a child's readinos::; -for public school 
and the authors state that the rel at ionshi p of it" ^ <3cures 
to school perform*.nce is unknown. The manual at . 00 is 
1 ne?;pBn^i ve- 

McCarthv Screen i ng Te^t 
A stireen i ng i ument ; 

- * . shoul d moa<5ur e abi 1 i t i es that arp nrittcal in 
achi evi ng school success^ includi ng those that 
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Jin in tfu? pbychomoiar as well as the ruurutivt" 
dcDm£» 3 n - - - > The? devi ce shoul d h*i'l p scl ujol '=> I i d£?rj 1 1 f y 
1 f:>cif ni ncj di saabl t^d chi I dr f^n cr:> wp 1 1 t;^, ch i "! dr c^n 
having other kind^ nf problems <McCarthv; J 978) . 

Thi *5 scrcwni ng i *^»*st r ume>nt t^nabl the tesj ter La dt'te'rmi ne i ^ 

the.-* child IB devel api ng ssat i sif an tor i 1 y or li he seems to 

h*3tvtB *=»Qmf: prab 1 emz and /or needs; f nr ther ©val uat i on. It is 

de^i gned ^or rhi 1 drein age ^our to si^. and hal f <:^nd takes 

20 mi nutes \-o admi ni er - Chi 1 dren who perform poor 1 y on 

the McCarthy Screen 1 ng Test are **at r i sf. " and need f ur thter 

asses^sment by qual i -f i ed personnel - 

''Chi 1 dren who do poor'l y on the Mc Car thy Screen i na 
Test may su-f f er f rom 1 earnl ng dicisabi 1 i ti emoti or i^l 
probl ems J behavi or di sorder s sensory de f i c:i t physical 
1 mpai rments or othe'r handi cappi ng condi 1 1 ons that '^»houl d be 
1 nvesti gated . There are si;< tests se^] ected on the* basi s o-f 
content * level o-F di -f ^ i cul ty ^ t i me r equi red -for 
admi ni strati on and ease? o^ sscor ing - The teists ar^e Language 
and Cpnc ept s^ Vi sual Percept i on , Audi t ory Memory, Fi ne and 
Cros^s ^iotor Coord i na ti on and Or i en tat i on in Space. 

The McCarthy Screening Test may be give^n c^nd scored 
by te^achers? and parapro^essi anal s» 1 1 i s not to be used -for 
maki ng di agno=iti c j udgernent'b or dec. i si on-B- 

hi nnesota F rescho q 1__ flc*il je 

Thi"- ts a standardi::e^d inT,tramfe;nt thc*t can be Lised 
f r^am si;; months trD six and a iial-f yeA^rs, It can bi: used -for 
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pre I xmiii^.^r y j den- j-fic.^t-ian oi the child whose devel opment i s 
be? J ow ^ ;pect .nt 1 cins for his age and sre;; ^nd for Jtfve] apmental 
scr t?(?ni ng of group?: o-f rhi 1 dren . 

Tiu? i n ve^ntory has four part Int-el leu tua J 
Funct i on i ng , Bt?h«?Vi or al Qb'^f?r v^tiat}^^ PreflCaclen*x t: Rt?<Adi neeis 
As^_>est3mp>nh and Parent Report of Langitane ski 1 lis. An 
impor t-p^nt part of tht? screening wa^a found Lo be* par^ents 
inpiii <Col 1 i gan: 1982) - 

Screen inq programs shoLiId include parental 
1 nf uri^mt 1 on and manv assess ?E*me!nt tool s do not al 1 ow for thi ^i. 
It can be din easy i-jay to provide informatian about the 
pnt6?nt 1 al difficulty a (:hxld may have in school . 

Por t aq p Cfiec^. list 

The Portage Guide to E^.rly Education is dersigned for 
children from birth to age five. It was writter^ help 
pi an educati onal programi» for handi capped wrl 1 as 
chi Idren who are functioning normally* It f^as two parts, 
a nhGc! 1 i st of behavi or*:^ and a card file contoining 
curriculum ideas^ The matesri^l^ were? developed and utili-cpd 
with children who had a variety of handicapping conditions. 

Usua] 1 y the chi Id ' s parsnt swerved ab thr teachor and 
goal's were written cooperatively with the teachcv and the 
parent u^ing the checkl i si . Thn card f i 1 g brc^t doun \ he 
tasJs to bi? performt^d on thj checJ ;i^t mtn sevoral 
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<^equrn< m^J H tnur -ippr npr i t-ite -for thr- chilrJ'^ n£:cd:s, 

fhf 1 1 "*^3e^^^pt?c f i //^ ^^rea:: Cngn 1 1 1 on Sg3 ' -Hf?lp , 

Motor Sk3 lis, Languaqe, and *;oci al i rat ion Skj 1 1 

Th(?r p IS al ^bo a m:anual whi c h discus^5e=^ behavi oral 
objectives and e::plains how to writt> them in be^havinral 
term*;.. It has a good secti on on i mplemental: xon c^i 
cuf-ri cul um goal s . The cher_H 1 =it can be comp let pd by a 
par en t or t t?arhf->r in h.-al -f rm hour , 

The?re are some 1 Iml hat i on^- The Chejtrt 1 i cit may not be 
det 1 enough for ^onx^ si tuat i ons. Thp Clhec^ liv^t i=i valid 
from birth anti 1 abouJ- four years-55i k month«5. Th€» nl der 
four ypar oJ d and f i ve year pi d in mast pr e^chapl c I as&RS 
wouJ d ne^f^d an e?val uah i pn th at goe^s further in hpsi-i ng 

■lit 1 H B, 

Santa Clara Inventory of Devel onment^l T-.^-^s 

Ther*^ are two mai n rompone^nt to this invert! or y: An 
Ob^cr vat i on Gui de whi ch qt V(=«5 gui del i neis for a=isp^^^i ng 
rin 1 dr pn * % dnvpl npm*?n tal ski 11 and an Instruct i nnal 
Act 1 vi Mt^% Manual whi ch h^s learni ng act 3 vi t ie^- far ea'~h 
dpvel Dpmunt al t esL , it was devf^^l op^d a= a Ti 1 1 e I proj er t 
and tia% bpf^n used Himzf^ 1967 m Hat en als provj d^cl are the 
two Qui deb^ spi r 1 1 ma^=it er s for devel npmeri ta 1 t'i^t.I,bs and 
rpf ord "-".h^et nn whi c h to r prorf i Ror h c"["ii 1 d ' s pn )gr ^-^'■is. 

Therp ^irt? 60 tnLlnd€?d in the Tnvpntor y ^nd 
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aut hor t> s^iy t he^ifT* wer *? (-hn'^e^n because the?y rpprf^^^eni 
mi ] PStDne^B in ch 1 1 dr en ^ s devel. opmerrt * Tfisks ^ rr^rfcQ'^d b/ 
chr anol ogi cal age i?nd 1 1 1 ar ea , The prrjf i 1*? : ?s tr>p"iuenc ed 
1 nio four 1 evci s of dx ^ f i cuU /: t for Prest_innol age, 

■f I ve through f i ve and a hsl f * si :^ through x i r .^nd a MhI + , 
and seven ye-^rs of ^qe. The t^ifjht st ill ^^ires^ mr I uded arp* 
Mot or rof >rdi nat i on . Vi sual Motor , Vi 'riual Percep I" j on ^ V i *st lal 
M*jmof y ^ AiuJ i b<^ry Percpp t i on ^ Aud i tory M&mor y^ t^anguage 
F>eve"l opmer^t and Conceptual Dev^l Dpmpnt - 

Ttins Ob^er v^t i nn Gu i de lists all the devel np- 
latjntal ta*':>t *e> and de^scribes what rates a pa^E^^T, ThHTH are 
three scor es possi bl^ f r each 1 1 em: 0- Al mast Never ^ t-Some 
Oi The Ti me, 2-^\ast Oi The Ti me* It i ?j helpful to have this 
intermcdi ate a J bern*d. i ve in rati ng each child. Both Gu: des 
are c 1 e^r 1 y set np ior eaT>y use by the c 1 asc^r uom tearher- 
Thi tij Inventoi' y is obv i olisI y des i qn^ d for the tuo^vt ef ^ec t i ve 
us*? b> the tec her * 

There are soTie limitations* The^ eight dev«^] opmental 
ar eas are qui te li mi ted i n the nuniber of tas^ ^ 1 i ^-A t^rl. Thi s 
may not give an accurat p p i cti 're of the rh il d ' «v st^'i j 1 s* I ^ 
won! d al so be di f f i cul t to uste ih i i n vent or y -for pi anning a 
devel opmerit al program beraiis'^^ of the limit ed num^^r ni tsvtU^, 
There is nn ] nventory ior sacial or =ieIf-hF>Ip and 
thi area i 3 very i mpnrt an t i n det pr mi ni ng behavi oral 
di sabi 1 1 1 1 es. 
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ASSESSHEIMTSrFORmL TESTS 

Formal te*^t^^ are us;uiaHy (Jtiliired by school 
pr^ychologi nts^ counselors and other suppor t per=.nnne] . 
Classroom teachers do not usually utilize these te^^t*^^ but 
the»y shoul d be f ami 1 i ar wi th them and be abl e to i nterpret 
t est r€*s*ul t^s. 

^^oine o-f the more common formal tests arp described 
in thts paper* The te^it to be used shoul d be select(?d ba ed 
on the arje and ability of the child^ Some tpst*=i c«n be 
ut 1 1 i zed wi th nnn- verbal chi Idren and others ar*i dpsi gned to 
use? with physically handicapped. The testor mti^.t m^tch the 
te^^t to the person who is to be eval u.^*ted». 

Balpy Seal es o-F In fant Pevel opnient 

Thi s test measures mental and niotor dfpvel opment of 
children between the ages of on© month and thirty-five 
months, A Mental Devel opmt^jnt IndeH can be obtained for 
infants antl a mental age score ran be obtained for ol ^^=>r 
Chi 1 dr en whose devel np men t i s retarded and abi 1 xix es are 
e'=>t:imated to be less than thirty months (Roberts* 1980), 

Thy mental scale includes both performance tasks and 
verbal itPms for older children^ The verbsil items ur^uajly 
cal 1 for 1 ^bel i ng ob j ects and single word ^tnswers. the 
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mt^fil^ i sc^] @ J tem*=, al *bo i ncl udc* the inf^Hnt"*=i r e>'^ponsi veness 
to both St: 1 mul ] cm and to atlier paop 1 e- 

The motor scj^te a=;(?ssG£; the child^^i ability to 
control hi ^/hf^r body m sp itcf? and i ncl udes observat i ons of 
pTc^v activities* ^^nd hody movemfpnt . 

Tin s assessmer^t tool i s aspaci ally hel pf al for 
evalu^Ung r>ld(?r aati=>ti(: children who ^4ro retarded in 
development. According to Roberts (1900), th(= Caley scores; 
compare cl os(?l y wi th othpr test sc or (s^s i f used wi th chi 1 dren 
between the ages of three and a hal f and e3 even ysstr^ who 
^re retarded in development below thirty months- 

Cahtell Infant Intelligence Sqal e? 

The C*?\ttBl I i s a downward extension of the Stanford 
Bi net - One of 1 1 " s advantages i s that it can be used from 
two months o^ ^.^ge through adulthood * It ha^ several dis- 
advantages, however • Cattel 1 test scores on young chi 1 dren 
do not correl ate we L I wi th 1 ater 10 scores especx ally wi th 
aut 1 st i c persons • At (-he 1 ower end the test assesses 
primarily motor devel Qpm*?nt . Verbal i t^ms that dc appear do 
noi a'^^sessj abstract reason 1 ng «ski 1 1 *: unt i ] almost ^gi^ f i ve^ 
Aut I st I r rhi 1 dr en may thua scor » i n the normal r ange at four 
and retard^^d ago at <Fri?eman Ritvn, 1978), 
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Li?J t- In t prnat i ana I P er f or m£in eg? Sc_^_ln 

Th; 5 15 pri mar i 1 y a nonverbal te=>t o-f i nl e^] 1 ] qenre 
and 1 s ii^^Pd to eval uat e sensory i motor « hear ing • ur speaki ng 
de-ficits. It includes 54 items and can be ust^d from age l:wo 
through adulthood- ft i ^=^ especiaJly us(?-ful -for auttt«;tic 
persons with severe 1 anguage de-f icitB as all i n struct ions 
art? gi vF>n 'j n pantomx ne rather than verbal 1 y , 

It consists o-f perfor'mance task's such as ^selecting 
b 1 Get s bear i ng correct symbol s^ match i ng col or *5 and ^ahapes 
and per -for mi ng certain motor sJ^ills- It pi acss heavy 
empha^l s on perceptual org an i »at i on . 

Merri 1 1 "Pal mer Preschool Performance T GG;t 

The Merri 1 1 "Palmer covers the n^ental acjc range ai 

twenty-four to si k ty-three months, Mo*i5t o-f the it em^s are 

a*5se*ssmen t o-f gross and iinB mpt or ski 1 1 <r , It u^seG t^uch 

i tems AS peg boards ^ blocks^ <And puzn 1 es- 1 he test does 

have? some verbal items but many o-f these include memory 

ski lis such ss repeating words, 

Tha^ Merri 1 1 -Pal mer Preschool Per-f orinanc *? Test i s 
part icul ar 1 y use-f ul wi th persons whose ov^ral 1 
mental age is between IQ and 72 months. Many 
Aut i St i c persons tend to show vari ab i 1 i ty on test 
item9. The Merr i 1 1 "Pal mer can accurately ass&ss 
theses wi de ranges o-f f unction i ng , It yi el dc a 
nonv(3rbal i ndex of cogn i t i ve f unc t i oni ng, Aut i :3ti c 
p €5*" sons typ i cal 1 y score 10 to 15 poi nts hi gher on 
this tei^t than on more verbal tests b^scau*r:e visual ' 
spatial r-el ationship skills rather than abctr'act- 
verbal conct^pts are emphasized, Th3 s te^.t also 
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identifies the presence oi ''splinter ^iiHs" ^nd 
thu^^ 1 s part 1 cul ar 1 y useful in pi ann ing devel np- 
mental 1 y --based educati onal prog^^ams CFreemon 
RitvQ. 1978) - 

McCcirthy Scc:^lc5 ai Children''^ /Abilities 

This asc^essnient tool consists o-f ^i;-. scales: Verbal, 
Perceptual -Performance, Duanti tati ve, Seneral Cogni ti ve, 
Mpmnry^ and Mot o " i n e5?i ghl een «ieparate t5Sts* It is 
appropriate for chi Idren f ram ages two and a half through 
eight and a half. According ta the author it should be 
qui te:-^ useful for assessing st^i 1 1 s o-f handi ciapped chi Idrcn 
with slight modification <Mc Carthy : t97:^: 27) . 

The test directions are moderately clear and the 
entire test tales about 45 to 50 minutes for prsschool 
ch J 1 drpn. It will tat.e a little longer for older chi iJr en 
who are f unct i oni ng at a hi g her mental age or f or chi 1 dren 
with Home hand i caps* 

Stanf ord-Bmet Intgllicience Sca l_e 

The Standf ord-Bi net is a wi del y used i n tol 1 igence 
te^st which evaluates overall intelligence from about age two 
atMi half throue^h adulthood. It does correlate hiqhly with 
later academic succeess in both normtil and autistic pnrsons. 
It has a very heavy emphasis on verbal skills and may not 
measure sprit i al and motor skills adeqiiately. F or person s 
wi th severe? comniuni cati on dof i ci t*5, the Merr i 1 \ ^Pal mer 
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'Ehoit] d bp usc^ci to oht*i] n more* romp I f?l-e -^s^^atsssmen t o-F 

int (?1 1 irjencit- (Froeman Ri 1 vo: 1978: 19) - 

[iJech^ler Inf g-1 1 igence Scale -F Jr Clhii 1 dren (WfS C-F'^) 

Tht3 WI8C-R con^>i sts '^f twtsl ve &Ltb tests and V(?rbal 
anci Per f ormanre 10 score=v can ohtai ned as wsl 1 as a -Ful I 
Sr-t£il(? TP, It <=;e?emi5 to be the mast widely used TO Test- 
Since verba] .^nd per-Farmance abil itie^ are assessed 
si:?para tpl y it is ei^peci al ly hel pf ul in teint i ng handi rapped 
Chi Idren- 

Two tiubtestii asses':i SLicial judgment and would be 
use-Ful For assessiing di screpenc i betwee,^n cognitive and 
soc: lal slillr> which is c haracter i ?jt:i c a-F many behavi oral 1 y 
di ^^tur b^?d (rhi J dr en . For t hi 1 dren w I th 10" bel dw 50 , 
however , 1 1 wi 1 1 be? necestiary to uscj another" te'at - 

Nech^sl er Pre-Schaal Pri mar v 

Jit: ^ ye-.'^ 'f .-J.O.t^n iqence <W IPPSJ) 

Tho WIPPST 3yi=t(??mat t t:al ly a^^^e=>^es th*? skills* o-F 
-FoLir through six yf?ar olds or persons wi th thi^ me?ntal age. 
Th<?re ar e both verbal and per -For mance? t e^t^s whi ch are i nter- 
mi;:ed to make \t easier to maintain the young child's 
a tt ent i an and c oopfprat i on . There ar<r el even tests including 
Inf or mat i on • Vocabular ly , Arithme^t ic , Simi i ar 1 1 i ^ Compre'- 
hens ion J Pi cture Compl et ion ^ Manes and Plocl^ Desi gn , 
Sentences , Am mal House, and Geomc.*tr i c Dpbj gn * 
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The ronpltpx verbal directions o-f this t'^st may 
prt?beiit a probl'^^n for the sieverely retarted child, Tn thif^ 
case it mc*y be necessary ta u*t;e the Cattell or the Merrill- 
Pal m^r , 

AUTHOR'S COMMENTS 

As state^d before* the test (s> to be used shnuld be 
appr npri gitr* for the child^'s age and capabilities- Anothe^r 
thi ng f o cansii der in testing i=> to find ont? or Lwo good 
te^t that iMi 1 1 dei;ermi ne ar ea^'s of need ch i I dren do noL 
havt? to sp^^rid ei^cessi ve amounts o-f ti me be?i ng eval uated- 
The purpose o-f a test should bp to a5i<5ea?i needs. Once thesje 
strengths and weaknesses are determined an educational 
pragram can be planned. 
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ASSESSMENT: RAT I SCALES 

R.^t i i\g acal e3 are difficult to deve?3 op and to use. 
They are not a^ concrete as fornicil t£?!Bts which tend to 
a^i'if^ss specific skills. It is easier to assess a childs' 
vocahulary or math skills than to determine T>ocial or 
behavi or=^l si i 1 1 f>- E terns on behav j or r^t i ng seal es are 
ntPCes'Lari 1 y more subj tpcti ve than obj et:t i ve. As a re^sul t 
th£?r» may be more of a discrepancy between two evc^luators 

ng the same tool on the s^^fnt? child wi th a behavi or rati ng 
seal £?- 

Ne^/ertheles ^ keeping these di f i cul t les in mind, 
b(?haviar rating ccale^i can be helpful in determining 
Chi 1 dren who have sever behavi oral difficulties sn they can 
b«? re^f fe rred to be fur ther eval uatod , Thsse <=>cal tfs c an 
pinpoint i^reas where the child may have the most 
difficulties to enable the teaclier to plan aPf- '^opr i ate 
intervention to alleviate some of these problems. 

Teachers i^houl d be f ami 1 i ar w i th soMit^ of the^ie 
sral es as they can be hel pf til in deter rni ni ng vmi r h rhi 1 dren 
niay be at risk emot i nn^l 1 y _ They can al sn a=>^:a st tht^ 
teacher i n developi ng hi s/ her c 1 as^roo n ciimcul nm- Li Sted 
below are a few of the racing sc^l t=*s Msed to detfc*rmjne 
emotional disabil i hies- 
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n Rroceagj Fnr In -School Scr even i n q o T 
C hildren \Aith Emotional Handicaps 

Thi s is de»i»i gned to ume as part o-f a TxC recn'» ng 
procGJSS- It fjives a measure oi the? Ejmotional cl imate of the 
clas^:^- It i^i to it^i^eid for screeing and not for classifi- 
Celt i on - Threo reference? points are used! 1 ) the? perc ep ti on 
o-f thf? child by the teacher, 2) the perception of the child 
by his/her poor^:^ and 3> tho perception a-f tho ch] id by 
hi m/her sel -f - 

In part one, the teachsr rates all studentrs in the 
clar-B on c?ight bBhaviprs an rel^^tian to other pupils in the 
class- In the se?cond area^ r'^iting is based on a clas'^ play- 
The student chooses parts -for himsel-f and pODrci, P3 cturei3 
are also u^od to d^^pict positive and negative behaviors- 
The chi 1 d rates hi msel -f and cl as^smates- In thE^ third area 
sel-f rating, two questionii are asked- Fir^t^ would you want 
to be this per^ion? (For example, "This person owns a 
house-" or "This person hits smaller children-")- The 
second quest i on is Are you like this person*^ 

Ut i 1 1 2at ion o-f these three reference pai n ts i s 
1 n tended to al 1 ow the teacher to obt ai n a measur e of the 
child's -feeling of self-worth. They may alr>a point out 
chi 1 dren with emoci onal probl pms.. 
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A AUD ftd^ar Jt ij^i^ Dgh a vior Scale 

The =5c]ime farm is n^ed for children and ad'jJt^j^ It 
X behavi or r c*t i ng scsl & for mental 1 y retarded^, 
omatipnaUy maUidjustcd and devel opmRntal 1 y iUsab!€?d 
X ndx vi iual 's. It assumes that I . ^core* doeT> not provide 
xri-f or motion on how a person meets the social e;;pfK- tat ions 
oi hi s/her e^nvironment . 

Part one is concerned with developmental ski lis in 
ten artas! Independent Fanct i onx ng , Physi cal Devsl opment ^ 
economxc Actxvity, Lftnguage Development, Numbers and Time^ 
Domestic Activity, Vocational Activity, Self -^Di rect ion ? 
Responsi bx 1 i ty and Socx al x ::at x on* Part two is desx gned to 
measure adapt i ve bohavi or . Thi s section conEi st.s of 
fourte£?n domains. In part one, The sections on Sel-f* 
Di rec 1 1 on , Re^Eponsi bi 11 ty and Soci al i zati on appear nioe:t 
appropriate for detecting children with beshavxoral 
dx sahi 1 i 1 1 f^'s. 

Behavior Problem Choctrlxst (BPC >. 

An analytically derived three point rating scale for 
55 relatively f requcrnhly occur mg probl em behavior traits in 
children and adolescents. Th*? trai t*=i are e^^^snly Gbaervable 
items for p ar f?nt<5 or hear her =5. FQi*r type?^ of nroblemc^ are 
(?;'amined: 1 ) conduct Probl ems (unsocial ized essi ar>, 
i psycfiopathy > ^ 17 ^^cale items; 7) personality problem*;! 
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(neurof i c ^ di^Atir bed ) - 14 i tt^m^; 3) t n«idts?qt*<3cy-i m- 

iTiaturity - fl ^calp il:em^5 anJ 4) social ize?d dff 1 i ni]*.^nncy 
f subcul tur al deli nquency) - 6 sc?y} ^ i terns. 

Me\^n*i .?nd standard deviation =5 are pre^pn+'ed in the 
manual btaspd on sttidi e^ by tht? c^uthor . A 1 imitat i nn howRVer 
would appear to be that data on a random sample of thta 
nor mal child papul at i on i s n^'it avai 1 abl e- 

Ca 1 1 f or f> i a Pre^^rhool Soci al Competency f jc al e 

Thi 1 n^strumpn I was desi gned for uss in eval uat i ng 
the ^aoci ^^1 competentie of chi 1 dren agsd 30 months to 66 
months. Norm*5 are based upon teacher r ating<b of chi 1 dren 
wlio are attending preschool , 

The items require observati one of acti ve performance 
rather than inft^rences about presumed abilitx®*L cr 
capaci tis?^ (Levi ne! 1969: 4) • Al 1 i liems are stated i n 
behiUvioraZ terms. It does not need to foe a special test 
si ti.tat 1 on ^nd it isn't necessary for <a psychcil ogi st to 
adini nl st er , The ratter must have ampl e oppcrtuni ti to 
observe the child and the child xg ratj^d on his typical 
performance. 

Thi s seal e can be i.tse-f ul i n compar i ng soci al 
competence of a chi Id wi th chi I dren of the same age^ ss^k and 
SQC. 1 oeconomi c status s i nee the author provide:; appropr i ate 
charts wi th norms- lir can al SjO be h(^l pf ul in ^cr eerni ng for 
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rJpviant bchavir ^ and i n mea*Eur ing off e^rti vcnt?T>5. Gf differ en t 
1 ntervent tan programs -for yorAng ch 1 1 dren . 

Pgvereu;; Elementar vi^Scbmi Behavior Rating Scji g 

Thi^ checkli^st is desi gned f '^u el Sfrcr t ar y teachers 
to better Bnabl e them to desrr i be beh^nvi or pr ob! ©m^j- of 
children in their class- Teachers o-f pre^schonl age children 
cuLtl d us(? this seal e to obtai n some i n-f ormat ion a*^ 1 ong as 
the' items used are appropriate for the age of the child 
being ofa*5er\^ed* 

Tf?achers are instructed to rate the child based on 
their own ©Mperience with the child not in inff^rence or 
commt^nts from others- 47 behaviors are measured - There are* 
1 I behavi or f ac tor s r ated : 1 J cl assroam di sturbance^ 2) 
impati ence, di sree=pect-def i ance ^ 4) e;; ter nal bl ame, 5> 
achi eyem(=»nf an;: i et h) external r el i ance , 7) comprehensi c»n n 
S ) inattent i ve-^wi t hdr awn ^ 9) i rrel evant responsiveness , 10) 
r rpat 1 ve initative^ and 11) need for cl nsPness to te."*cher - 

The i ns^trament f ocuse*% di r pct 1 y on t hf* ch 1 1 d " s 
faehav Lor • The i nf ormat i on is used to 1) i dent i f y 
environmental factors that elicitn cue or rsinforri? the 
target behavior ,2) x dent i f y what env i r^nment a3 f c?zt ars can 
be mani pulated to al ter the chi Id' s behavior and '*) assess 
whether treatment manipulations did affect the chiJd^'r. 
behavior- ^ 
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Behavi fir s t^pI ected for asse^s^^ment niu'Zt bt? cX early 
de?+ined and the? ob^^ervcrs n/?eci to be trained to laafr for 
spcci -fie behavi ors- 7 he i nnitrumpn t twa^t b*? 1 i mi t©':! in a'za 
to a ^pccx f 1 c t ime pen od and , to as^sess t ho ral i abi I i ty o-f 
DS&rvatianSj, tv40 persons must pb^^erv© and record h(?havicr 
clLir X rig the same 1 1 me i nterval - 

A br X e-f observat i onal encounter wxth a child in his 
nt Ural cnvi ronment t^i 11 not yield a val i d measure- It may 
qjvt^ some information about the child'=o behavior, adult's 
bDhc;:iVior or the c=nviranment in gene?ral- It can sometiriGS be 
used tio val 1 date t eac:her r at i ngs . 

Preschool Attainment Record 

This 5 more Intensive and e:itensI^'^5 inventory o^ 
seci-fic attainments than the Vineland Soci*^! Maturity Scale 
^ d] scus^^cd bel ow) , It ha not been normat ; vel y ^standard! zed - 
The teacher can compare child with tihild and child with 
isel-f. It would be desireable to corrolate ths Vmeland 
gross data with the Preschool Attainment Rejcord* The 
Preschool Attai nmcn t Record combi nes an assessment o*f 
physi cal * soci al and inte'llectual -functions in global 
appraisal o-f the child. It uses both interview and 
ob'Sprvat 1 ons - Thr^ aim is to provide an asises^iment for 
chi Idren o f preschool year<^ wi th or wi thout van au^ types of 
handi caps - i ncl udi ng soci al -cul tur ^al , 
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f-Yec ch QDl Sel f - Conce p.L_7 e st (PS-CPT) 



Thi s 1 nstrume^nt was devel oped to provi thn 



pre'=:choQl teacher with an ea^iii 1 y admi r i sterecf and 
interpreted test to 3<iaesr, the Jittitude^i children hav.'^ 
toward th^msel veqi. It is recommended that it be 
^administered at the beginning of the scihool. year- It is 
dasignod to help tht? teacher to: 1) become aware o-F 
attitude's the chi ! i has about hifnseJ.'fj 2) c:ampare overt 
behavi or of the child wi th his ans^/^er s on iihB PS-CPT ^ 5) 
provide experiences which will enhanne thQ chilrl^s *5Rlf" 
ronrep t and 4) eval uate cur r i cul am in r el at i an tn f^iie need<» 
the child- 

the insfrurtient takes about iS minuteri tn administer. 
tzcxch child is examined individually- They are asked two 
questions; 1> "Whj ch bny (or girl) are you? This one or 
1-h^l onp^'\ 2) ''Which boy <girl) would you lii-D to be'^"- 
Duest)on one deals with the child^s sel f -contzept and 
qiaost 1 on two wi th his i deal sel f -concept , A-f ter gi v inq t\\& 
test the ©Kami ner ^ih'^ul d ciompar e answers on quel's t i on^^ one 
and two and see i f sel f-concept is the samf-? as 3 deal 
set f ~conc(?pt • The ex ami ner can do termi ne the amount of 
^al 1 *s-f ac 1 3 on and di ssat i n f action the ch j Id ha= wi thi n 
h I msel *f * 

One observes the chi Id to ^3eo i f he i:J^^laves:i 
c on si stent 1 y wi th s^tated -f pel i rigs about h i m*^Dl f • The 
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greater the var iati on betwee^n 'bel f and id'^--^] Gel - concept . 
ThF* degree of congruence for chileJren who havn poor 
f -concept is ZOV, or los^, 

Vi nel and Soci al Matu rity Sc ale 

Thi^ instrument was developed over a 20 yeer period 
in the Train J ng School at V-^i nel and , ^'ew Jers£?y- It is ba^ed 
apon the? premise that the ultimate goal is social 
competence and that we need more than just i n tel 1 1 cjence and 
educational attainmt?nt testing- The authors stress that it 
1^ not just a rating scale* ''Adequate use of the ^cale 
re qui res soph i sti cat ed ski J X in i ntervi t echni que and 
thorough i ns] ght ais to the phi 1 osophy and techni que of th] s 
instrument (Dol 1 : 1965: i i i > - *' 

The i tems m the scale are arranged i n c)rder o-f 
nor mal average life age progreSiSi on • The i t em'^. of the ^ca I 
are to be i^cored on the basis obtained from 'lomcone 
intimately familiar with the pprson scored such as a mother 
or a father. The subject ei:amined need not be prese?nt, A 
goal is to elicit d£5ta 1 1 ed facts as tn tiie speci f i c i i mi ts 
of the sub jec t , 

The i deas presented here have si nee been developed 
more extensively in the Preschool Attainment Record, As 
stdited above, 

•from the Preschool Attainment Record might provp u'lC-ful . 
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assessment: OBSERVATIONS 

Direct observation is another way to gain 
infarmation 5ibout a chiid's problems. This <:an provide 
prticise objective data about behavior. In order to do this, 
the observed b<?havi or must be* descr i bed i n behavi oral terms, 
ir^i*^ will hplp to reduce teacher opinion and bias, Obsej — 
vat I one. should al so be carr i ed on i n a var i et y of ©nvi ran-* 
men t a 1 ^ i t iiM: i on s . 

F ormal Observatl on^^ 

Some obcierviflti ons ar e very ^iVrurtur ed and i nvol ve 
svntemat: ir ob^^er vatinn and record keeping, Paul ^nd Epachin 
( 19S2) d»SLr i bp sevtpral structured observat i on systems 
including tho Cnpi nq Anal vsi s Schadul e ^ or Educat:> onal 
S»tt I nQS developed by Spaulding, The *5cale inrJude?; 1*^ 
cateqoris*^ in which observed behavior can b(? classified, 
The^e categoriesj are thon labeled apprnpriatee^ inappropriate 
and unaccept abl e- One 1 i mi hat i on to thi s is it i nvol ve*5 a 
trai nnjd ob ^server to do th i. ss. Usual 1 y f orriuil obsorvaiti ons 
can be done mar e e f f ec 1 1 yel y by someone other thcin the 
cl asssroom teachpr , 

Aft-er it ha5B b»"*en determined thc^t ^ child has 
behavioral problemT> then a strategy such ac-v hPhaVio^ 
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mod iflc:a^lon r^n be u^'^d to wor k on changing i nt^pprnpri atf^ 
behavi orr. , Thi *=> ^ I so i n vo? vc?b sotnt? l:ypr of :strur tut t?ci 
r Rr ord system record the ct i mu] i , t h^^^ obr^cr vc^ri bfrhavi or 
^nd the* ccn^ern-isnce^i- fhp mo'^t imp:)r L^arit a-f:c:ct o-f 
□bser va t i utt i t hcst it i *=? cnnt i ni-^auG process . 

Ir >-Form3i □bs^?r vjt J o n jj 

informal nipr»€^r vj*t i oii^ t » L)e c =ir r i t?d on i n Ihe 
r I a=-T^-ranm, at recess ^ in the homo Jtnd o^.har en / i c cifimt^n tal 

tuat 1 ons f J i ar ia hhp ch i £ Ob^serv^^t i an is an 
inf Drtnal a^ise^^me^nt tl.^it shoiii d be* continuaii=i- 
Ob=»Drvat i nn^l dc^t fj " m . , ^5h^uJ d rt?vp4=» I cht"^nqt> ^r^d ptj^ n*" 'lit.it 
the: chi Id" «a strength. 3, we5vkne*i^es, -ind learning sty] 
(E I' u^.ni 1 r : J9S0: T?^) . 

Te>-^cfier ^> cif^w a thei r awn in-f ormcil cK J i s t of 
ipprunri at£* beh £iyi ars for the cl assr,r onm ; Luat i on * An 
1 1 . f or iPn] checJ 1 i ^-'^^ is i rcl udeU i n Apptsndi A, Ths chi 1 d r=vi 
be nbs?!irve^d in r p1 at: on + n ttie fjthts»f chi 1 drt^^ in ttus 1 
Data shoul ff to col 3 ect ed ovf:r per ] od ai 1 1 me, Prcrini tz 

t 98'"j: 27 24) gi ves an J ent 1 1 st nf < our t eon 

soc I al /adfipt 3 ve behavi or's to oh serve in the c:l assroom or 
homp. Teachers shoiJid keep some type of a log or notebool-: 
becanst? informal observations can be quite use^^Lil - 

Observational oi parent^chUd interaction are usually 
pos^sible when the parent brings the child and pick^ him up 
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f f.er %chOQl _ "Sr.ir h observation of f ami 1 i al i nteran 1 1 on ? ^ 
^ *^^y method in the ciis?i<sssme?nt of factors thc^t interfere with 
a ch 1 1 d ' "5 emotional and social development (Wi 1 I iam*5: 1972: 
'J4 ) _ " Wi 1 J i amsi dF*^cr-i bes var-i qus ways to asse5:<5 a child^s 
sel f -concept and se^nse af trust . One way t a asB&ss the 
child^s sense of trust would be to use a balance beam. The 
teacher asks the child to Wc^lk across the balance beam and 
offers her support and as si stance i f nseded. The response 
of the child is then noted, Williams describes several 
stages that describe the child^s sense of trLi*=st or mistrust- 

Another i nf armal observati on asise-ismen t wou i d be 
u^ing puppets with the child. Hoi%' does a child re^spond if a 
puppet is placed in front of him? Does the child piclc up 
the puppet and just twirl it around or begin to talk using 
it or fight and act angry'^ What emotional responses are 
ob^iervabl e bat:h i n act i ons and on the chi 1 d " s f ace'^ The 
teacher may engage the child in an i nteracti on , Hew doQS 
the child respond to this'^ 

Most teachers dn informal observations but they 

often do not record them. Observations can only be useful 
if the teacher t '^eps a reccsrd on a regular basis. This can 
bfs done by t-e«pi ng a di ary^, a cl ass 1 og or i ndi vi dual Cards 
on each child. Observations can be v^ry useful in 
deter mining if a chi Id has an cmot i onal disabi 1 1 ty if th<?y 
are done on a con t i niious bc>si s, Thi b enabl e£i the teacher tu 
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see i-F thr? child ha^ persi^^tent and consistent diffict-tlties 
1 n cer tax n are^^s* 
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Ch^^pter 7 

ASSESSMENTS: I^*TER^,^IEWS 

Th] s 13 anothfsr ef f ec ti ve techni que i n assessing 
chit dr en ta dtstermi ne those who have t3?mot i onal / 

hntiavi oral difficulties. Inter vi ews of chi 1 dr en parents, 
tpache. s and others who are with the child on a regular 
basi s can be hel pf ul . Formal and i nf or mal i nter vi ews can be 
us(?ful in understianding the child and his environment. A 
sampl e i nter vi ew -Form is included in Append i >: 

Structured I nter vi ews 

Another type of i ntervi ew is a structured or formal 
interview. Ir this type of interview the guidelines and 
quest 1 on s are predetermi ned. There are <BomG formal 
interview form% available from the medical and educational 
or i enta t i an but i n most si tuat i oml it is probably more 
appr opr i ate for the inter vi ewer to determi ne appropr i at e 
gui del 1 nes and quest i ons, 1 1 may be advantageous to survey 
^some* interview forms to find questions that would be most 
useful i n gather i ng data about the ctii 1 d in r el at i on to 
po?iSi bl © behavi oral di sab 1 1 1 1 i es- 

Formal i ntervi ews of teachers coul d be done i n 
conntPc 1 1 on wi th behavi or check i is+:*5« Teachers and /or 
parents coul d be ast ed to compl ^te a checkl i st and thf? 
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ifit"Rrvi*?w rtiMid be bciiT>ed on ';hese itemiav- 

Another interview form that could be used the 
Li-fe Space Survey <Hec^ elman: 1972> . This tool could be used 
in beqi nrn nrj an in tervi ew wi th parents o+ young chi 1 dren - 
Wi th g1 der ch i 3 dren this form coul d be f 1 1 1 ed out by the 
chi id. The Life Space Survey can g i ve an over a 1 1 pi cture of 
th© chilrJ in the home^ school and cammirnity. 

Unaliructured Inter vi e^ws 

An unstructured i nt ervi ew i s a way to 1 earn or 
qathor more i nf or m^t i on about the ch3 1 d . Parents, peers and 
h pad hers can be vcsl uabl e resources . The i ntervi ewer who 
taM. s to the parent in the home$can ga: n a great deal from 
□bserving the parent -chi I d intG»raction if ths child is 
present- This type of interview can be effective i f 
questions are asked which allots the parent to di*5cuss any 
conr;erns, prnblems or activities concerning the child. Mosst 
parents are usual J y open and willing to tai k about thei r 
child so it gives the interviewer a chance to learn the 
parent ^ s percepti on*5 of hi s/her chi 1 d. 

Either at the ^same time or a differesnt time^ the 
child can be interviewed informally. The preschool ctiitd 
m Jiy be more open when talt-ing in h 1 s/her own envi ran men t 
wi th the parent pr esent . Other 2 mpor tan t paopX & j n t he* 
chi Id's life such as the Cfiregivor n preschool teac:her*5 ^nd 
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p' r^t.hoo J -^ge pi' ob^Abl y not appropr icit b or he:! pf 1 • 

Mt>^t teachert.% probably use soma* type nf infurmal intervi&w 
t f^chni que?G with paren ts, fhe friai n consi der at icsn in usi ng it 
wi th 5^':;e3Ei ng 1 3 to be aware ahDad ti me what inf ormati on 
yD!.i n^ed. Then after the inter VI eWj bo sutrB to ma Ire some 
not 6*^5 *i>o you cdn rprord this i n format i nn on the rh; X d' s 
records. 

Interviews are valttable m obtaining bacJ^ground 
informal ton about thp child and his/her family^ but they 
=^houlci not be the only basis m asse^ssmg a child^s needSn 
Thtry need to be us(?d in canjunction with observations and a 
developmental inventory* Then if the teacher ^eels that 
t-hprc* 1 furthe^r n*>ed for as^p^i'3mG>nt * he/she can refer the? 
child for morp formc^l testing by school support personnel* 
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Chapter 8 

UTTLIZATIOM OF ASSFSSMENT INSTRUMENTS IN 
FARLY CHILDHOOD EDUCATION 

A*5=5essment instruments^ are important for both 
pqul ar education" and "spoci al educati on*' te?aichert5. 
Assessment should be part oi the overall program ancf it 
'_^hout d be cont inuons, Bath formal and i nf ormal measures can 
be useful in assessing young nhildren, Pre=>chDal teacher^s 
can pi ay an i mportant part i n screen i ng young chi 1 drcn for 
BetiavioraJ Di<5abi 1 1 ties. 

Assessment ^Current Pract i ces i n Th€^ Cg^d^r Ra p i ds., ^rg ^ 

Current pract i ces i n a&sessmt^nt i n th*? Cedar Rapi ds 
area are vari*?d. As Secretary of the Cedar Rapids 
Assoc i at ion for The Educat i on of Young Chi 1 dren:^ T have many 
Ofjportun i t i es to taU: to teachers i n the ear 1 y chi 1 d hood 
f,eld, I alsD wor^' closely with staff from Grant Wtnod Area 
Edurat ion Agency, Cedar Rap ids School s, and Head Start - In 
the non-pri vat e ear 1 y chi 1 dhood programs assessment tends to 
be more formal and specific developmental inventories are 
used* The private preschools tend to use teacher abservatinn 
and 1 nf crmal chec H i sts desi gned by the teacher or staff at 
the particular center- 

Gr Bnt Wood Area Educat i an Agency uses the 
Comprehensive Identification Profile to scr*?(i*n three year 
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Oj in tlupi r seven county <ar (i?a . Thi s screeni ng is open to 
all cliiJdren who will be three by Septemb£?r 15'fr'h. In other 
word's it IS of-ferad to al3 children who have one more year 
be-Fore starting nde'r'garten- The adea seem*3 to be that 
1 nter vent i on can be i na 1 3 ated when di sabi J a 1 1 er; ar e 
identified before^ the child istarts school - Some 0-1= the 
di sadvant aqes of this might be that not al 1 t hr ee year ol ds 
are rearhed and there nn gh t also be younger children with 
st^vere disabilaties who should be served- Also there is the 
poViSi hility Q-F identifying children who do not real 1 y have 
diS'-^bilities using th(? CIP and nonpr of essi onal s to t*?st • I 
thi nt the advantages of scr eeni ng and r emedi at 1 ng with 
chi 1 dren who liave speci al needs oughtwei gh the 
cii^^advantages. Grant WoocJ AreA Education Agency early 
chi 1 dhood staf f t snd to use the Br i gance Di agnnst i l: 
Inventory of Ear 1 y Development along wi th an 1*0. t e*it and 
other speci fie ttpsts as appropr i at e. 

Head Start uses the Marshalltown Profile bet.ai'se 
they use the i n vent or y to set up program and the mc+t er i al s 
provided with the Inventory for program and rt?mediation- 
St - Wencesl a^;s Day Care* (Li nn County Day Care) use<3 the 
Uear ni ng Accompl i shment Prof i le-D for assessment • The 
children are asisessed and appropr i at e i ndi vi dual and group 
act ivities are pi anned accord! ng to as^scssment needis. If a 
child needs f ur ther asse'ssment h(e^r*he is r ef 1, r rod to tBrant 
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Wnod Ar E>Jucat ion Age^ncy. 

At Jc\ne Boyd Cummunity Hatt^^^e Preschool (A United Way 
Program) we were asing at;r own developmental chectJ. i 'ht bat 
Bt ^ ffijsnging to the Marshal 1 town Profile after careful study 
nf the various asse*=tEment tools. The Marshalltown is clear, 
concise and relatively easy to use. It dae= tal-.e about 40 
mi nute^s to admi ni ^iiter but much of thLS can be done by c 1 ass 
ob^servati on. Also it assesses tha child in the? main 
devt?l opmental areas from birth to 72 months. 

The preschool developmental c:I asses; (Ir'DC) in the 
C(?dar Rapi ds nommuni t y School s mat e use of a wi de vari ety of 
assessment i nst rumen t'^. 

Ut i 1 i :!an on of As ^^ '^ ^ sment I n ^struments : R ecammendat i ons 

Much has be>en and is being done in the^ area of 
assos^sing young children but more can be dons to help both 
children and teachers in this area. All early childhood 
staff need to be made aware of assc?ssment techniques that 
can be ut i J i .'!ed . They need to have opportuni t i e<n to e::ami ne* 
and di scuss var i ou*3 i nven tor i es , behavior check I i s and 
wav^; to use ob«ier vat ions and interviews ef f ecti vely» Most 
<3tAff probably realire the need for assessment bttt n^ed to 
be made awaro* of effective ways to assess young children 
that do not involve too niuch time and /or specific training, 

I recommend that use be made of the var i ous agenci t'-s 
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1 n C*?dar f^c^p i rJ<5, t^n t *?-'Chprs uf young chi 1 dr (:>n ^ Iowa 

stale 1 irens J. ng for ear I y chi I dhood centerss reqL^i re*5 all 
t fsarhprs to have at 1 east hours o-f 2 n-*ser vi r t? trai n j rnj 

yf?3r- A wort ^hop on assessment oi young rhilrjren could be 
pi sinned ut i 1 i n i ng st a-f -f -from Grant Wood Art?a E due at 1 on 
Agency or the? Chi 1 d Eval uat i on CI 1 nxc: to di scu^s both -formal 
and i n f ormal me*thod*=i. 1 nventor i es and check 1 1 st 9 cquI d be 
mcKte avai 1 ^^bl (9 at this workshop . Teacher?; coul d ex ami n*? and 
di scuss these to determine i-f one would be use-f ui and 
sui tabl e -for thei r program- Assessment techni ques avai 1 able 
at Brant Wood Area Education Agencies or other agencies* 
could also be discussed to remind or inform teachers o-f 
appropri ate ser vi ces- 

Another use-fu3 worJ shop would be one presented by 
medical personnel to let teachers know what signs to look 
-f nr in locat ing chi 1 dren wi th emot 1 onal or behavi or a J 
disabilities. Teachers; can usually recognire thf? acting out. 
child without: any difficulty but m^^y not be aw^^rf? nf the 
poblems of the acting-in or withdrawn ChiJd. War! '^ihops such 
a^v this coLild be set up through ths Cedar Rapldt: A^ssoci cit 1 on 
for Education of Young Children or thrcu^igh Soci<=*l Sn:rvics3 
since? they 1 icen^e early childhood centersn 

I pi an to pursue thl s f ur t her and have al ready 
contacted Jim Bohr, the licensing person at Social Stervi ce*i 
and the Pre^iident of the Cedar Raptds ^lEYC. Another way to 
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disbur-ie Xfifnrmatxon might be through newsl et t *s put out by 
Soc: 1 aI SQrvicf?s j Grant Wood Ar ea Ed tic at i on Agf?ncy , or C^dar 
Rapx ds Ad^oci At x on For The Educat i on o-f Voung Ch i 1 dren ^ 
DW-ferent tyjjes of a^isessment tools could be der^crxbf?d in 
muni hi y f\Oi^*Til (^t ter 

There now e;: i st a broader r ange of asses^sment tool s 
than evt^r before. These xn<Etrumeni:*s allow the teacher to 
obtain a b^^t t€?r undpr'standi r^q of ''he child and his needs. 
It iz important thaf- teachers be mad<? aware of ju*5t what i*^ 
avai J able* 
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INFORMAL SOCIAL AND EMOTIONAL BEHAVIORS CHECKLIST 
;JSF0 AT JANE BOVD COMMUNITY HOUfiE PRESCHOOL 
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^17 

Appc-*ndi;: A 



irJFORMAL SOCIAL AND EMOTIONAL BEHAVIORS CHECLLIS3T 
llSeO AT JANE BOYD COMMUNITY HOUSE PRESCHOOt 



Sue I al and Emot i an al * Four and Fi ve Year Olds 

Helps adult with simple? task^ 
Enjoys playing with another child 
Can wai t for need^s to b{= met 
Understands "My" 

Share?s when told to but under protest 

Ac cept s mother *5 abswnce 

Capable of simple errand 

Independence on wal ks 

Wi 1 1 take tLtrns 

Shares play activities 

Paral 1 el pi. ay 

Plays with -"3 children 

Shares property 

PI ays i ndependent 1 y wh©n asked 
Per-f orms for others 
Contri but es to conversati on 
Respect's property rights 
Cooptsrates in group pi ay 
Apologi ses 

Courteous wi thout being told <pl eas« and thank you) 
Reir^ponds ' a mus^ic 
Cnmpl ^tes task begun 

Compl etes t£.^k begun and put s away or cl eants up 

Usual I y stays wi Li ia^ I i mi t s by teacfier *=j 

Chooses own f r i ends 

PI ays si mpl e tabl e games 

Display<3 happiness and jay 

Is able to work out di^jcouraQement 

Dis^pl ay angor verbal ly 

Di spl ays aggressi on in an accept ah I e wav (hammer Z/. 

nai 1 s, punc h i ng 
Di spl ays enthusi asm 

Rercjgn i res and o>: presides -fear i n s©) f 

Appropri ate response to wh^tt goes on around him 

Wi 1 1 i ngness to parti C3 pate in messy act i vi ti (?s 
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PARENT INTERVIf-rW FORM FOR JANE BOYD 
COMMUNITY HOUSE PRESCHOOL 
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I Ideotlftcatlon Infonnttton 

CHILD'S NAME.^ 

BOt 



HAME USED 



GIRL 



HOTHER'S NAME 



DAtE OF BIRTH 



OCCUPATIOi* 



FATHER'S NAME_ 
ADDRESS 



OCCUPATION 



BQKE PBONE 



BUSINESS PBOtIB 



BIEHCENCTT PERSON TO CONIACT, 

REGUUtH BAK SHTER 

PAHIL? DOCTOR 



PHOBE 



FAMILY D£.^IST 



WSPITAL PREFER .4CE 



Have you observed any indication of; Sight Difficultiea 



Hearing Difficulties. 
Speech Difficultiea 



11 Pamily. History 



Who live* with the child in the boiae? 

Relation 

N«n>e to child 



Birthdate 



I. 
2. 
3. 
4. 
5. 
6. 



Present 
Age 



Are you narried 



»un-iitarried 



^Divorced 



»vidoued 



^separated 



Is there anything special about your family you want u« to know? 



extended Illness 



ental retardation 



handicap 



foster or step*pa rents 



emotional problema_ 
other 



Does your child have, a pet? 
Ill Physical Regime 
Hhtt food does he/she llke7_ 
dislike' 



.or 
? 
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*2- Backsrotad Informitlon 50 
Does ht/*h« -i*v* m allergy of tny kind? 

Is h«/*h* receiving My aedicatloo tod If' eo Ilet reetoo ^ 



le he/ehe e good sleeper? 

Whit le ble/her ueuel bedtli ^ w eklng tli M ? 

Do«e he/ehe have eccldente? 
IV Sodel Developoient 

Vhet ectlvitlee doee your child particularly enjoy? 



What actlvltlea do you particularly enjoy doing with your cblld? 



What expc^Tlence haa the child had with other children (Include deacrlptlon of type 
of play> agta of children^ group egperlencea )* 



V PeraonalltT and Emotional Peveloixiiient 

How would you deacrlbe your chlld*a peraonality, level of activity, t3in)eniient? 



Om doea he/ahe react to Mger or frtiatration? 



Bm do you comfort your child? 



Doea your child have any particular feaia? If ao, please deacrlbe 
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